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ABSTRACT
Recent innovative and leadership-based learning objectives and learning enviroments created by
by Education 4.0 have formed new teacher evaluation systems giving teachers of English new
tasks in taking greater ownership of change. This process requires teachers to have higher levels
of cognition be able to survive in the spaces created by both digital and physical classrooms.
Focusing on the some parts of results of the researcher’s Ph.D thesis ‘An Instructional
Supervision Model to Develop ELT, this study aimed to explore the impact of an instructional
coaching developed by the researcher targeted on the main principles of cognitive development
and teachers' teacher sense of efficacy. The instructional coaching program, for which 8
volunteer pre-service teachers were trained, was organized to target instructional coaching
coaching, classroom observation for creating innovative environments for learning. A concurrent
mixed model design of Creswell (2003) was utilized collecting both quantitative and qualitative
data based on pre/post test design. The treatment of instructional coaching had a meaningful
effect on development of cognitive development and development of teacher sense of efficacy of
EFLteacher candidates. Thus, this study became a sample to outline, design, and explore the
impact of instructional coaching on development of EFL teacher candidates in the Turkish
context attempting to find out some possible sources regarding teacher sense of efficacy (TSE).
Results gained through this study are believed to create new guidelines and practices to develop
further instructional coaching programs in EFL teacher training contexts.
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INTRODUCTION
Recent innovative and leadership-based learning objectives and learning enviroments created by
by Education 4.0 have formed new teacher evaluation systems giving teachers of English new
tasks in taking greater ownership of change. This environment gives EFL teachers imposes them
to take more ownership of change in their taching environments. That type of change could only
be conducted through a redefinition of teacher evaluation. These Education 4.0 based innovations
seem to have accelerated many things. The ways through which EFL teachers change and
develop could be possible by means of developing skills in learning management and formation
of knowledge abilities considering each society (Sinlarat, 2016). Instructional coaching, within
this context, is one of the process evaluation models in teacher evaluation based on cognitive
development of teachers (Göker, 1999). Göker (1999) argues that this process-based teacher
evaluation requires teachers to gain higher levels of sense of efficacy as well as a more efficient
cognitive development. Within this context, this study became a sample to outline, design, and
explore the effects of instructional coaching on development of student teachers in EFL given in
the Turkish context attempting to find out some possible sources regarding teacher sense of
efficacy (TSE).
LITERATURE REVIEW
Innovation in education
Innovation in education basically means change, creating flexible teachers with higher levels of
TSE, lessons, and curriculum and keeping students engaged and excited to learn in a safe,
positive learning environment letting them make mistakes, take risks, and ask questions. This
process also requires teachers with increased levels of sense of efficacy.
Innovation would just be a word and without the right action plan, the art of education would
miss out on some great accomplishments. That’s directly concerned with a teacher’s cognitive
development towards a change. Within this framework, instructional coaching is expected to
change teacher behaviors and increase teacher’s sense of efficacy introducing a description of
new supervisory process of individual reflective practices.
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It is well-known that many of the early career teachers withdraw from their jobs during their first
years because their image of what it means to be an EFL teacher guides their behaviours in
managing challenges and becomes an essential part of formation of teacher identity. It is
important for them to inquire associations between ‘coping’ (to survive) and ‘managing’ (to
flourish), and the unusual manners that these impact teachers’ perceived effectiveness of sense of
efficacy and cognitive development, if we need to understand why some of them leave whereas
others stay.
Teachers’ sense of efficacy
Coaching studies consistently find significant improvements in teacher efficacy. That’s also
related to a teacher’s cognitive development towards a change. As an individual’s sense of
efficacy is essential in understanding how difficult problems are solved, efficacy can become the
most essential of the five states of mind. It is clear that as they feel little efficacy, then blame
hopelessness, despair, rigidity, and withdrawal could follow. However, research studies indicate
teachers having robust efficacy could expend more energy in their work, define more intriguing
targets, persevere longer continuing against failure barriers (Costa &Garmston, 2002, p. 127).
Most literature offers that TSE is a strong construct impacting teacher development and
motivation and classroom behavior contributing to student learning in a more effective way
(Ashton & Webb, 1986; Coladarci, 1992; Ross, 1992 (Woolfolk, Rosoff, & Hoy, 1990),
motivation (Midgley Feldlaufer, & EICles, 1989).). Earlier research studies on teacher sense of
efficacy offer that teacher sense of efficacy is greatly affected by the experiences during preservice teaching and earl career (Göker, 1999: Woolfolk-Hoy & Spero, 2005). As mentioned
earlier, many of the new teachers leave their jobs during their first years. Nonetheless, research
on the TSE development by means of teacher training programs in various contexts have so far
failed to reach consensus on how their efficacy beliefs change over time. We should also accept
the fact that each pre-service teacher education program has its own unique characteristics, so
studying on pre-service teachers’ development, just like in our study, in various contexts would
enable new insights to scholar work regarding teacher education. Doing so, this study became a
good example to outline, design, and explore the impact of instructional coaching on
development of student teachers of EFL given in the Turkish context over time attempting to find
out some reasons.
Regarding the sources of social cognitive theory and teachers’ sense of efficacy and, there seems
to be a joint realtion between the person and environment. Teachers interpret information from
four main sources: enactive experience, vicarious experiences, social persuasion, and
physiological/affective states (Bandura, 1997). Teacher sense of efficacy has been searched
within various contexts such as Australia, Greece, Korea, Turkey the United States (e.g. Atay,
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2007; Charalambous, Philippou & Kyriakides, 2008; Fives, Hamman & Olivarez, 2007; Gorrell
& Hwang, 1995; Mergler & Tangen, 2010; Pendergast et al., 2011; Woolfolk-Hoy, 2000).
RESEARCH QUESTIONS
This study attempts to find out the possible impact of the instructional coaching on EFL teacher
candidates over a six-month time and reveal some factors that are likely to affect efficacy beliefs
of EFL teacher candidates. Based on these assumptions, the following research questions were
outlined:
1. To what extent does instructional coaching help EFL teacher candidates increase their TSE?
2. In what ways (possible sources of information) does instructional coaching help EFL
teacher candidates increase their TSE?

METHODOLOGY
Research design
This is single case study based on pre/post test design to exlore any possible development in
TSE development od student teachers. Therefore, implementation of 14-week instructional
coaching as a specific phenomena was focused while collecting both qualitative and quantitative
data. A concurrent mixed model design of Creswell (2003), in which qualitative and quantitative
approaches are used to confirm and corroborate findings, was utilized.
Participants and program
8 (7 female and 1 male) volunteer pre-service teachers students, aged from 22 to 27, enrolled in
Teaching Practice course within the pedagogical formation program implemented by the Faculty
of Education, Canakkale University, Canakkale, during the Fall term of the 2019-20 Academic
year participated in the study. They were chosen by using volunteer sampling as one of the main
types of non-probability sampling methods. During the implementation of instructional coaching
program, the participants were 4th year students, studying at the Department of English language
and Literature, aculty of Arts and Sciences of the same university. In Turkey, the teaching
practice, both during the pre-service TEFL program and within the pedagogical formation
program, is conducted as two different 14-week consecutive courses: school observation (4 hours
per week) and student teaching (6h/week). The teaching practice coures in this study was carried
out in a high school in Çanakkale, Turkey. The participants were assigned to this school in two
groups of 4 teacher candidates each. Two different English teachers and the researcher as the
mentor were appointed.
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Instruments and procedures
Data were collected during the Teaching Practice course using both quantitative and qualitative
methods to triangulate the findings. For the pre/post test design of this study, one case study
group was formed. The quantitative data were collected through the Teachers’ Sense of
Efficacy Scale (TSES) (long form) developed by (Tschannen Moran and Woolfolk Hoy,
2001, p. 783). The TSES is a 24-item likert type scale.
The qualititative data were collected through (a) discussions related to evaluation of videotaped
lessons based on the principles of instructional coaching, (b) results with statistical data obtained
from the pre/post-test application, (c) cognitive conversations of teacher candidates with the
researcher as instructional coach (IC), and (d) open-ended questions framed within journals (J),
recordings of video (RV).
All teacher candidates video-recorded their courses during the treatment and joined these
conference sessions, and the researcher as a instructional coach organized coaching conference
sessions. He discussed the performance of the teacher candidates considering the 24 items in the
TSES with the student taechers and give feedback on their teaching performance.
For the TSES, internal consistency reliability coefficient, Cronbach’s alpha, scores reported for
this survey were .94 for the entire scale, .87 for engagement, .91 for instruction and .90 for
management (Tschannen-Moran & Hoy, 2001) and from .76 to .84 for the entire scale
(Humphries et al., 2012). Sample items are: “How much can you do to help your students think
critically?” (item 2) and “How much can you do to help your students value learning?” (item 9).
The TSES questionnaire was administered to the teacher candidates twice. The first measurement
(pre-test) was implemented before the beginning of the 14-week instructional coaching program
prior to any teaching experience in the high school. The last measurement (post-test) was carried
out following the end of the 6-week treatment. As the questionnaire was to be administered twice,
an identification (ID) code was used for each teacher candidate.
Data analysis
For the analysis of quantitative data, descriptive statistics on the demographics of age, gender,
and responses to TSE of the 8 participants were analysed using SPSS. A mixed methods design
with both qualitative and quantitative methods was used in this study. SPSS 18 (the statistical
Package for the Social Sciences) was used to analyze the quantitative data collected through
pre/post test results. To see changes in TSE beliefs of the teacher candidates over time, the
responses given to TSES questionnaire were analysed and compared using T-test and one-way
analysis of variance (ANOVA) with repeated measures over this period.
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Data from pre- and post-tests were analyzed using total score from the TSES before and after the
instructional coaching and the researcher tried to distinguish whether the differences in the preand post-tests capabilities means occurred by chance. The significance level was established at p
< .05. For the analysis of qualitative data, journals (J), recordings of video (RV), and cognitive
conversations of teacher candidates with the researcher as instructional coach (IC) were used to
observe the impact of the treatment.
While analyzing the first phase employing content analysis (Patton, 2002), It was read what was
written in teacher candidates’ journals, instructional coaching training evaluation form based on
the opinions of teacher candidates about the treatment, interactions of teacher candidates with
reflective coach during the post conference sessions several times to gain an overall
understanding of the content and to identify themes. After that, we extracted information
concerning the possible themes to be emerged. Having analysed the content of the dialogues and
conversations and what was written in teacher candidates’ journals using the qualitative content
analysis method, all the information was identified, coded for themes and patterns, and described
according to to the themes extracted based on the TSES considering their similarities and
differences.
All journals (J), recordings of video (RV), and cognitive conversations of teacher candidates with
the researcher (IC) during the treatment were examined meticulously with a focus on their
development of teacher sense of efficacy, a total of 3 themes covering 11 codes emerged for the
qualitative analysis of the TSES: (1) Teacher candidates’ accomplishments regarding efficacy in
student engagement, (2) their accomplishments regarding efficacy in instructional strategies, and
(3) their accomplishments regarding efficacy in classroom management.
RESULTS AND DISCUSSION
1. Results and discussion of Research Question 1
The research question ais to explore how instructional coaching helped the teacher candidates
increase their sense of efficacy measured by the TSES. To be able to find out how participants in
a research study respond to the questions, conducting a factor analysis is essential. Within this
framework, three moderately correlated factors for the TSES have been obtained: 1. Efficacy in
Student Engagement, 2. Efficacy in Instructional Practices, and 3. Efficacy in Classroom
Management. Nevertheless, the composition of the scales could sometimes vary slightly. Because
the factor structure often is less distinct for the teacher candidates, Tschannen-Moran and Anita
Woolfolk Hoy (2001) recommend that the full 24-item scale be used for them. To determine the
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efficacy in student engagement, efficacy in instructional practices, and efficacy in classroom
management subscale scores, unweighted means of the items that load on each factor have been
computed. The first research question will be discussed considering each subscale respectively.
These groupings are given in Table 1.
Table 1: Subscale scores of TSES (long form)
Efficacy in Student Engagement
Efficacy in Instructional Strategies
Efficacy in Classroom Management

Items 1, 2, 4, 6, 9, 12, 14, 22
Items 7, 10, 11, 17, 18, 20, 23, 24
Items 3, 5, 8, 13, 15, 16, 19, 21

When examined the quantitative results, a significant difference was on-bserved between the pretest and post-test results of the group in all sub-dimensions of the teacher sense of efficacy. That
is to say, it was seen that the mean scores of the pre-test-post-test of the group were in favour of
the instructional coaching program. The data for these averages is shown in Table 2.
T-test findings to compare the teacher candidates' TSES.
Table 2: T-test findings to compare the student teachers' TSE
Measure

Mean

S.D.

Mean

S.D. of

D.F. T-

Difference Difference
Student

Pre

3.696

0.899

Engagement

Post

7.360

0.2887

Instructional

Pre

7.5012

0.7316

Strategies

Post

10. 385

0.5997

Classroom

Pre

13.0062

1.3356

Management

Post

17.0123

0.9996

Sig

Effect

Value

1.993

0.803

27

10.7

0.01

3.80

5.996

0.74523

26

11.93

0.01

3.72

4.0076

0.8435

28

9.8765

0.01

4.07

7
The international journal of language teaching and applied linguistics world
www.ijllalw.org
Copyright 2020

International Journal of Language Learning and Applied Linguistics World
(IJLLALW)

Volume 30 (2), June 2022; 1-17
SÜLEYMAN DAVUT GÖKER
EISSN: 2289-2737 & ISSN: 2289-3245
www.ijllalw.org
When compared the impact of time on the teacher candidates’ sense of efficacy, T-test and
ANOVA (one-way repeated measures analysis of variance) were utilized utilized to identify
whether the instructional coaching treatment produced any impact on the teacher efficacy of the
participants and the significance level was recorded at p < .05. A repeated measures ANOVA
with a Greenhouse-Geisser correction showed that there was a significant effect for time (F
(1.876, 63.765) = 9.376, p < 0.000), in other words, TSE impacted significantly across three
efficacy levels. The analysis revealed that there were significant differences between pre and post
tests (Efficacy in Student Engagement 1.99 and SD .89, Efficacy in Instructional Strategies 5.99
and SD .73, and Efficacy in Classrom Management 4.07 SD .92).
When examined Table 2 regarding the mean rank averages, it may be discuused that the coaching
program has had significant impact on development of teacher candidates’ teacher sense of
efficacy. The highest scores were reported for efficacy in classroom management.
Implementation part among the teachers’ instructional skills play a key role in measuring the
effectiveness of a teacher in a classroom. The ways s/he conducts methodology, uses materials,
does evaluation are more related to implementation (classroom management) skills of that
teacher than those of planning skills and personal and professional qualities. In addition,
increased level of efficacy could be more observed through any possible change teachers gained
in conducting implementation skills. Overall, the IC program had profound and significant effects
on development of teacher candidates’ TSE and this result was obvious through data results
(Ballinger & Bishop (2011), Gilson, Chow & Feltz (2012), (Hobson, Ashby, Malderez,
Tomlinson (2009), Kennedy & Smith (2013), and Tabancali & Çelik (2013).
It could be clearly seen that the implementation of the instructional coaching treatment
significantly affected teacher candidates’ teacher sense of efficacy and it was observed mor in
their efficacy in classroom management. Reflective and instructional coaching are addressed in
education extensively from the literature, (Brooks, 2000; Göker, 2006; Edwards & Newton,
1995; McLymont & da Costa, 1998; Ray, 1998; as cited in Maskey, 2009).
2. Results and discussion of Research Question 2
For the first research question, journals (J), recordings of video (RV), and cognitive
conversations of teacher candidates with the researcher (as instructional coach) (IC) were
examined meticulously with a focus on their development of TSE, a total of 3 themes covering
11 codes emerged for the qualitative analysis of the TSES: (1) Teacher candidates’
accomplishments regarding efficacy in student engagement, (2) their accomplishments regarding
efficacy in instructional strategies, and (3) their accomplishments regarding efficacy in classroom
management (see Table 3)
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Table 3: Themes, codes and data sources generated in relation to the teacher candidates'
perception of their TSE development during the IC program
Research Question

1- In what ways
(possible sources of
information) does
instructional coaching
help teacher candidates
increase their TES?

Themes

Teacher candidates’
accomplishments
regarding
Efficacy in Student
Engagement

Teacher candidates’
accomplishments
regarding
Efficacy in Instructional
Strategies
Teacher candidates’
accomplishments
regarding Efficacy in
Classroom Management

Codes from teacher
candidates’ utterances

-Coping with distruptive
behaviors
- Fostering student creativity
and helping them think
critically
- Motivating slow learning
students
-Assisting students in valuing
learning
- Using effective questioning
strategies
- Using different processbased evaluation strategies

Data sources
and their
abbreviations
-Journals (J)
- Recordings of video
(RV)
- Cognitive
conversations of
teacher candidates
with the researcher as
instructional coach
(IC)

- Clarifying your
expectations about student
behaviors
- Keepin activities in a
smooth way
- Making students obey
classroom rules
- Using proper feedback and
instructions

Note: Based on Tschannen & Hoy (2001)
We examined the data sources on what the teacher candidates wrote and mentioned in journals
(J), recordings of video (RV), and cognitive conversations of teacher candidates with the
researcher as instructional coach (IC)), it was observed that teacher candidates stated about the
positive contribution of the instructional coaching. For axample, teacher candidate Ö, for
example, stated his opinion on how to cope with distruptive behaviors in his (J) and (RV):
“I have benefitted from lesson preparation to cope with difficult students. I have learnt
how to manage time efficiently and shape the students’ sitting convenientlt to apply
communicative activities. This setting and the responsibilities each student was given helped me
a lot to deal with distruptive behaviors.”
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Student (B) indicated that employing effective feedback strategies would be quite useful to foster
student creativity and help them think critically (RV) and (J):
“I have witnesses a great progress in my students’ work, which they have realised their
capacity to be more ambitious and enthusiastic towards learning and study. I believe that the
power of giving feedback played a key role in doing that. This approach has helped my students
realise their mistakes on their own and they produced more quality papers showing their
creativity and crticial thinking skills.”
Another teacher candidate (P) underlined the importance of motivating slow learning students in
classes. She said she had learnt how to use her body language, speech tones, eye contact while
interacting with students in getting slow learning and stated in her (RV) and (IC):
“Through post-conference sessions, I have learnt that teachers sould be well-prepared and
be aware of their impact they create on their students. For example, they should be very careful
on using their body language, speech tones..”
In their attempts to motivate slow students, teacher candidate G stated in her (IC) and (J):
“I have realized that if a teacher is able to combine learner typesin different learning
activities as in either a whole class activity or a group work, s/he can see all learning styles and
their behaviors exhibited in classes. For example, I learnt how to use further questions and
personalization all the time and I also learnt to ask different questionsrising the students’
interests, which really motivated slow learners.”
In terms of assisting students in valuing learning, teacher candidate (H) shared her experience (J
and (IC):
“I have learnt how to put it into practice in our post-conference sessions with the
instructional coach.”
Regarding their acomplishments in efficacy in instructional strategies, data sources were
examined, a total of 3 codes emerged (Using effective questioning strategies, adjusting lessons to
the proper level for individual students, and using different process-based evaluation strategies)
Student teacher (H), for instance, expressed his opinions in his (IC) and (J):
“We have learnt how to ask effective qusetions.”
In addition, teacher candidate (İ) adds her effective questioning strategies she gained (J) and
(RV):
10
The international journal of language teaching and applied linguistics world
www.ijllalw.org
Copyright 2020

International Journal of Language Learning and Applied Linguistics World
(IJLLALW)

Volume 30 (2), June 2022; 1-17
EISSN: 2289-2737 & ISSN: 2289-3245

SÜLEYMAN DAVUT GÖKER
www.ijllalw.org

“I have realized that I need to be very sentitive in using my body language while giving
clear instructions and positive feedback in order to motivate them.”
On the other hand, student teacher (K) indicated that calling the students by their names was
important (J) and (RV):
“For the sake of mproving my instructional skills and sense of efficacy, I have learnt one
key thing today that it is so crucial to call students by their names. In addition, preparing a
warm up activity also helped me to adjust lessons to the proper level for individual students. For
my further teachings, I will definitely organize a warm up.”
Another key component among instructional skills, ‘using different process-based evaluation
strategies’ was addressed by the sudent teacher (M), and he reflected his development in the
following ways(IC) and (VR):
“In one of our post-conference sessions, the coach addressed the importance of using different
process-based evaluation strategies and we watched a video on different ways to evaluate student
products. I did not know that student portfolios would also be seen as the assessed products. He
taught us many alternative ways of provcess evaluation. In my future teaching, I will not only
assess the exam papers but also any thing reflecting the student development.”
It can be concluded that when examined the data sources, teacher candidates were seen to
mention about the positive contribution of the IC regarding heir development in efficacy in
classroom management.
For example, teacher candidate (H), focusing on the importance of clarifying your expectations
about student behaviors, reflected her level of development as in the following utterance (J) and
(IC):
“The first lesson made me very sorry. I have learned that I should remindmy students of my
specific classroom rules and my expectations.”
Teacher candidate (P) indicated her opinions on having the right posture in his (J) and (RV):
“I have developed an understanding that I must have a certain the posture and be ready
for my lesson. In my first teaching, my posture was not appropriate, and I was not self-confident
11
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and moreover, I did not know what to do next. So, the students ignored me and did not pay
attention to me.”
In order to improve efforts to make students obey classroom rules, teacher candidates progressed
in a clear way. One of them (Ö) indicated that a teacher must give the class rules earlier, she
expressed her opinions in her (J) and (IC):
“I have learnt that I must be well-prepared before all lessons. I must tell them about their
boundaries with at the beginning. I should stay in one place between being an autocratic or
democratic scale, and I should adjust it considering the situations in class. I could focus on
giving instructions before the lesson.”
For example, teacher candidate (B) stated his opinion on giving feedback in his (J) and (VR):
“I learned different types of giving feedback during the IC program.”
As could be seen, the IC program seems to have impacted the teacher candidates mostly in
efficacy in classroom management, specially on clarifying their expectations about student
behaviors, creating right routines to keep activities running in a smooth way, making students
obey classroom rule, using proper feedback and instructions.
Finally, the IC program may have played an important role in helping them develop their
cognitive and reflective thought helping them become reflective and critical thinkers, identify
reasonable objectives for themselves. Table 4. Shows the percentages calculated within each
theme.
Table 4.: Frequencies and percentages of three sources of TSES
Themes

Codes

Efficacy in Student engagement

Coping with distruptive behaviors
Fostering student creativity and
helping them think critically
Motivating slow learning students
Assisting students in valuing
learning

N=8

%

1

20.00

1

20.00

2

40.00

1

20.00
100
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Using effective questioning
strategies
Organizing lessons in proper way
for individual students
Using different process-based
evaluation strategies

2

50.00

1

25.00

1

25.00
100

Efficacy in Classroom Management

Clarifying your expectations about
student behaviors
Creating right routines to keep
activities running smoothly
Making students obey classroom
rules
Employing proper feedback and
instructions

1

20.00

1

20.00

2

40.00

1

20.00
100

Note: Based on Tschannen& Hoy (2001)
The findings gained show that for the teacher candidates, items in efficacy in student
engagament, specially on motivating slow learning students were the most frequently referred
sources of TSE. From the eleven utterances extracted from the teacher candidates’ answers, two
of them concerned the student engagement impact of the Coaching Program on the ways they
helped teacher candidates to motivate slow learning students (40.00 %). In terms of efficacy in
instructional skills, the IC program seems to have developed the teacher candidates’ development
of efficacy in instructional strategies specifically on using effective questioning strategies in a
very sufficient way (50.00 %). As far as their efficacy in classroom management, making
students obey classroom rules seems to be prominent among the teacher candidates’ statements
(40.00 %).
CONCLUSION
When examined the findings of this study, it seems that some certain changes are observed in
EFL teacher candidates’ TSE during their final year when they take the Teaching Practice course.
That is to say, the changes seen support the assertion that TESE beliefs are in a state of flux ant
they may open to development as the teacher candidates get experienced (Fives, 2003). It might
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aslo be maintained that TSES beliefs of teacher candidates are not be stable and they could
change in course of time.
Even though there has not not been any study to see the impact of instructional coaching in TEFL
context both in Turkey and in the world, there are a few studies related to instructional coaching
in other subject areas. For example, Moche (2001) revealed instructional coaching helped
teachers in New York City improve their reflective skills by means of a three-phase cycle
(planning conversation, observation, and reflecting conversation) developed by Costa and
Garmston (2002). Just like Eger, Newton (1994) revealed that beginning teachers under a
coaching training program indicated the instructional coaching supported them to think more
critically about their teaching performance. The similar results have also been gained through
TSE studies to increase TSE (Hamman & Olivarez, 2007; Gorrell & Hwang, 1995; Mergler &
Tangen, 2010; Pendergast et al., 2011).
The new tasks for teachers to take greater ownership of change and current innovative and
leadership-based learning objectives introduced by Education 4.0 present a clear message and
objective. Teachers must also change. To achieve an ownership of change, innovative learning
opportunities must be created for the teachers by the educational systems for their cognitive
development. This development could be gained with increased levels of sense of efficacy on the
part of teachers. Coaching programs could be a great asset for increasing TSE and creating
innovative learning opprtunities for teachers to help them survive in the spaces created by both
digital and physical classrooms.
Finally, the IC program, seen as one of the innovative learning opportunities for teachers, has
been implemented in TEFL context in Turkey for the first time. It seems to have proven to be an
effective model for teacher trainers in development of teacher sense of efficacy of their teacher
candidates bringing a big picture for them.
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